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Abstract 
This study examined the expectations of 88 current English Language Teaching students at the European University of Lefke in 
the Turkish Republic of North Cyprus in regards to their expectations of effective classroom management.  The students were 
given questionnaires which consisted of 20 questions relating to various styles and methods of management techniques – 
including intrinsic and extrinsic characteristics - which are commonly witnessed in the classroom.  Participation was voluntary.  
Surprisingly, the results showed that classroom management is just as important to students as it is to teachers.  The authors 
believe that this information can be used to help teachers become more effective classroom managers while at the same time give 
future educators guidance as they prepare for their own careers. 
© 2010 Published by Elsevier Ltd. 
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1.  Introduction 
 
Classroom management is the greatest concern of most teachers, especially those who have not yet begun their 
careers in education.  According to Evertson & Weinstein (2006), this topic is regarded as one of the most serious 
challenges facing student and beginning teachers.  When the component of a foreign language classroom is added to 
the setting, the situation becomes even more uncertain.  Therefore, the question arises:  What is the best method of 
classroom management that will be effective both for the students and the teacher in an English Language Teaching 
setting?  The authors found that little research has been done to address this issue from the students’ points of view.  
In fact, teaching subject matter to instructors had replaced the emphasis on classroom management research (Martin, 
2004). 
It has become clear, however, that a well-maintained classroom helps teachers sustain good relationships with 
their students; additionally, organization and better instruction is also evident in this type of setting (Psunder, 2004).  
Therefore, since the students clearly benefit from effective classroom management, the writers of this paper wanted 
to research what future teachers feel constitutes the best classroom manager.   
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2.  Method 
2.1 Study Design 
The study was conducted at the European University of Lefke in the Turkish Republic of North Cyprus in the 
English Language Teaching Department in the second semester of the 2009-2010 school year.  It was explained that 
the survey was asking participants to evaluate their expectations of teachers’ classroom management techniques.      
 
2.2 Population and Sample Selection 
The population included 88 students from the English Language Teaching Department at the European 
University of Lefke in the Turkish Republic of North Cyprus.  Students who participated were from the first, 
second, and fourth year classes in the faculty.  The researchers administered the questionnaires during a regular 
lesson and assured the participants that the results would be confidential.  They were instructed not to write their 
names on the surveys, and a student from each class randomly collected the data to insure confidentiality.   
 
2.3 Measures 
The questionnaire was created after researching various classroom management styles of teachers, but the authors 
wanted to analyze this topic from the students’ points of view.  This particular survey, Preferred Teacher’s 
Management Styles, consisted of 20 statements which were designed to evaluate two particular areas of interest:  
intrinsic characteristics (the emotional dimension including encouragement and acceptance) and extrinsic 
characteristics (the “mechanics” of classroom management) of the ideal classroom manager. Students were asked to 
respond on a 5-dimension scale ranging from “not important” to “very important.”   The researchers used this 
information to determine the percentage of students who answered in the related categories.   
3.  Results 
3.1 Intrinsic Characteristics 
Specific statements were presented to assess if meeting the needs of a student’s intrinsic satisfaction was 
important to university ELT students. These included items such as:  allowing students to freely express their 
opinions, using embarrassment to correct students, the teacher is friendly and respectful toward students, and the 
teacher shows enthusiasm for the subject.     
As can be seen in Table 1, nearly all students (91%) believed that the teacher should allow them to freely 
express their opinions.  This indicates that the teacher needs to develop a “safe” classroom environment where 
students are able to discuss their feelings and ideas.  This is further illustrated by the overwhelmingly positive 
response to the statement that the teacher is friendly and respectful toward students.  99% of the students either rated 
this as important or very important.  Additionally, only 28% of the students were in favor of the use of 
embarrassment to correct students.  One other item which was addressed in this section was the enthusiasm of the 
teacher for the subject; 84% of the students felt that this was important or very important.  This is a very 
motivational factor.  The full list of results can be seen below: 
 
Table 1.Preferred teacher’s management styles 
 
 Not Important Somewhat Important Neutral Important Very Important 
Allowing students to freely express their opinions 
 1% 2% 6% 21% 70% 
Using embarrassment to correct students 
 30% 14% 28% 22% 6% 
Teacher is friendly and respectful toward students 
 0% 0% 1% 21% 78% 
Teacher shows enthusiasm for the subject 
 1% 1% 13% 24% 60% 
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3.2 Extrinsic Characteristics 
The extrinsic, or mechanical, characteristics included items that relate to how a student feels a teacher should 
physically manage the classroom.  As can be seen in Table 2, 77% of the students expect the teachers to explain 
behavioral expectations at the beginning of the semester.  This indicates that students truly want to know what is 
expected of them.  Surprisingly, nearly half (46%) of the university respondents indicated that they prefer a teacher 
who strictly controls classroom.  However, they disagree that is important to strictly enforce the attendance policy 
(merely 19% feel it is important or very important), and only 25% feel that it is important or very important to take 
attendance.   
In response to time management, the students (98%) expect the teacher to be on time for class while 70% agree 
or strongly agree that the lesson should begin at the scheduled time.  Interestingly, however, students are not as 
opinionated about themselves being allowed to come late.  The results were nearly equal across the board.  (See 
Table 2.)  Leaving class before the assigned time was not important or only somewhat important to 40% of the 
respondents.  The students’ actual time in class was additionally addressed by the issue of allowing students to leave 
to answer a phone call; 45% of the participants felt that this was not important or only somewhat important, and 
removing students who are disruptive – 54% are in strong agreement.  
The next area of extrinsic characteristics directly related to the academic management of the students.  For 
example, 72% of the students felt that it was important or very important to be able to work together in groups. They 
overwhelmingly (77%) believe that technology should be used in the classroom which is a direct reflection of the 
“technology” generation, and additionally, the students want to be tested on what they learned in class as opposed to 
outside readings and experiences - 63%feel that they should only be tested on what was specifically verbally taught.   
The last extrinsic areas do not specifically fit into any of the above categories, but the researchers felt they 
needed to be addressed.  For example, how do students feel about using L1 in the classroom?  Nearly half (49%) 
were neutral on this issue; as future English teachers, they feel that they should be learning to understand and use the 
language.  However, 24% still believe that it is important or very important to use some form of their native 
language, at least occasionally.  The next random statement relates to using eye contact as a classroom management 
technique.  Surprisingly, 80% felt this was an appropriate method.  Lastly was the issue of allowing students to eat 
or drink in class.  Only 23% felt that this was important or very important. 
 
Table 2.Preferred teacher’s management styles 
 
 Not  
Important 
1 
Somewhat 
important 
2 
Neutral 
 
3 
Important 
 
4 
Very 
important 
5 
Behavioral expectations of students 
stated clearly at the beginning of the 
semester 
 
2% 
 
5% 
 
16% 
 
41% 
 
36% 
Strict attitude in classroom control 10% 16% 30% 30% 15% 
 
Teacher being on time for class 
 
6% 
 
6% 
 
10% 
 
30% 
 
15% 
 
Starting class on time 
 
2% 
 
7% 
 
11% 
 
39% 
 
41% 
 
Ending class early 
 
20% 
 
20% 
 
38% 
 
11% 
 
39% 
 
Spending time taking attendance 
 
28% 
 
15% 
 
32% 
 
16% 
 
9% 
 
Use of group work in the classroom 
 
9% 
 
7% 
 
11% 
 
39% 
 
33% 
 
Allowing students to eat or drink in 
class 
 
20% 
 
20% 
 
36% 
 
17% 
 
6% 
 
Strictly enforcing attendance policy 
 
25% 
 
25% 
 
30% 
 
11% 
 
8% 
 
Exams reflect teachers’ class notes 
 
6% 
 
7% 
 
24% 
 
33% 
 
30% 
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Removing students who are causing 
problems in the classroom 
 
 
3% 
 
 
11% 
 
 
31% 
 
 
28% 
 
 
26% 
 
Use of technology in the classroom 
 
0% 
 
4% 
 
11% 
 
34% 
 
52% 
 
Using eye contact as a classroom 
management method 
 
 
1% 
 
 
7% 
 
 
1% 
 
 
31% 
 
 
59% 
 
Use of L1 in the classroom 
 
12% 
 
16% 
 
49% 
 
12% 
 
12% 
 
Allowing students to enter class late 
 
30% 
 
18% 
 
24% 
 
15% 
 
13% 
Allowing students to leave class to 
answer a phone call 
 
31% 
 
14% 
 
25% 
 
18% 
 
13% 
 
4. Summary 
 
The authors believe that the results of this study show that effective classroom management is equally as 
important to ELT students as it is to teachers.  Students have high expectations of their educational leaders as can be 
seen by the results of expecting the teacher to be on time for class and to begin as scheduled.  The results also 
indicated that a rather strict classroom is expected; however, the intrinsic characteristics evaluations show that 
learners want to know that they are valued and respected by their teachers and have the confidence that they are able 
to speak freely in the boundaries of their classroom.  (This is highly important in an ELT setting as communication 
is imperative in becoming fluent.) The students also want to see that their educators are enthusiastic about teaching 
English.  As future teachers, if they see that their educators are interested in the subject, it will help them realize that 
they have made a good career choice.  Additionally, ELT learners want to know what is expected, both in behavior 
expectations, as well as fair testing practices.  Finally, they enjoy working in groups, but also expect the educators to 
be able to effectively use technology in the classroom. 
It is the hope of the authors that ELT teachers will use these results to help them become more effective 
classroom managers and educators.  With this information, we can even better reach our students. 
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